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SURVEYS, RESEARCH, AND THE READING CURRICULUM

Research needs to be conducted to improve the reading
curriculum. The best of objectives, learning opportunities, and
appraisal procedures need to be in the offing for students. Parental
involvement and the larger community, too, is important in providing
input to improve reading instruction for learners. One kind of research
which may be implemented is the survey approach to improve student
results in reading achievement. The survey needs to be sent to all
patrons in a district. If the district is very large, a representative
sampling approach may be used.

Needed Survey Research Data in Reading

There is much research information needed by teachers and
administrators to obtain in order that reading achievement for students is
more optimal. A carefully develop survey form must be developed so that
vital information is obtained. Hastily developed surveys which contain
vague questions do not qualify as research. Items on the survey to be
mailed to respondents need to be relevant. Thus, important Items need
to be thereon. Which might be important items to put into a survey? The
following may be considered by a specially designated committee to
consider:

1. teaching phonics systematically.
2. emphasizing a whole language approach such as the Big Book

or individualized reading.
3. amount of time to be spent on drill and practice pertaining to

phonics, syllabication, and context clues.
4. higher levels of cognition to be stressed such as critical

thinking, creative thinking, and problem solving.
5. individual student work as compared to cooperative learning.
6. teacher directed lessons in teaching reading as compared to

peer teaching/interaction.
7. high stakes testing versus local assessment of learner progress

in reading achievement.
8. teachers assisting parents to help offspring in teaching reading

at home.
9. free time for students to read self selected materials within a

designated schedule during the school day.
10. more frequent parent/teacher conferences on student reading

achievement.

Each of the above enumerated areas are important to place on a
survey to be mailed to parents. However, each school needs to assess
what are important items to placed in the questionnaire. Clarity of items
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listed is very important so that respondents know what to respond to.
Item #1 above pertaining to teaching phonics systematically for primary
grade students may well need editing clarification in terms of the
following five categories for the respondent to respond to, by encircling
the number which best represents his/her thinking:

1. phonics taught using a basal text entirely devoted to instruction
in sound/symbol relationships. 1 2 3 4 5. Researchers may substitute
strongly agree, agree, neutral, disagree, and strongly disagree to
replace the numbers for each category...

2. phonics taught daily along with basal reader use. 1 2 3 4 5.
3. phonics taught within literature content studied from the basal

reader. 1 2 3 4 5.
4. phonics emphasized as needed when a student cannot identify

an unknown word. 1 2 3 4 5.
5. phonics stressed in Big Book procedures of reading instruction

by rereading content therein, as needed, until mastered with the fluent
reading of words. 1 2 3 4 5.

A qualified Editorial Committee needs to write items on the final
form of the questionnaire to be mailed to respondents. Each of the five
responses of reading instruction listed above may need further
refinement and editing so that no misinterpretation of meaning is
possible. Thus number one, above, on the questionnaire may be
rewritten in the following way:

1. separate time should be given in teaching phonics to students
during each school day. 1 2 3 4 5.

Respondents may then encircle to what degree they agree with the
statement. Again, directions need to be clearly given as to encircling a
number with its precise meaning such as strongly agree, agree, neutral,
disagree, and disagree strongly.

2. phonics should be taught each day together with the related
story from the basal reader, but not separately. 1 2 3 4 5.

Questionnaire items 3, 4, and 5 should also be written as clearly as
possible so that research results provide vital data for the researchers.
Each respondent should interpret the statements in the same manner.
It is good procedure to leave room for the word "other" with a blank
space so that respondents may list a different approach in reading
instruction than those mentioned.

Additional questionnaire items for the survey may include the
following:

1. teachers need to teach reading that focuses largely on securing
higher student test scores. 1 2 3 4 5.

2. teachers, as a major objective in reading instruction, should
2
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assist students to think and reflect upon what has been read. 1 2 3 4 5.
3. teachers should strongly emphasize that students be able to

read and understand subject matter in all curriculum areas such as
literature, science, social studies, and mathematics. 1 2 3 4 5.

4. teachers should stress, as an important objective, students
reading to learn important facts.
1 2 3 4 5.

5. teachers need to emphasize comprehension of what has been
read so that students may be able to participate socially in discussions
and other group experiences. 1 2 3 4 5.

By securing information from respondents pertaining to these five
responses, the researchers may notice what is important to respondents
such as high test scores in #1 immediately above. If high stakes testing
is involved, then high test scores will indeed be salient for students to
achieve. High stakes testing may/may not stress the concept of thinking
about what has been read, #2 above. Respondents may wish to have
students engage in critical and creative thinking as a major objective of
reading instruction. Reading across the curriculum is emphasized in #3
above. Thus, respondents may want students to be taught how to read in
all curriculum areas. Number four above may provide relevant feedback
to the researchers in that selected respondents may deem the learning of
facts to be essential as a goal in reading instruction. If a high number of
respondents feel that way, perhaps the school needs to inform the pubic
on the importance of higher levels of cognition, in clear and positive
terms. Statement #5 pertains to students being able to and developing
skills in orally presenting subject matter to others in an effective way;
social development of the learner here receives high priority.

Readers will notice that there can be many vital goals in reading
instruction. The point is. "What should receive major emphasis?" The
time factor is important in a five hour school day. This helps respondents
to focus carefully upon what is deemed to be very significant in teaching
reading.

A third set of categories for individuals to respond to on the
questionnaire might well include grouping of students for teaching
reading. Among others, these may include the following:

1. mixed achievement levels (heterogeneous grouping) of students
in reading should be taught in each classroom only. 1 2 3 4 5.

2. a uniform achievement group of students (homogeneous
grouping) should be taught in each classroom only. 1 2 3 4 5.

3. both heterogeneous and homogeneous grouping of students for
reading instruction should be emphasized in each classroom. 1 2 3 4 5.

4. cooperative learning (pupils working together within a
committee to discuss subject matter read) should be stressed largely in
the teaching of reading. 1 2 3 4 5.
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5. each student should choose his/her own library books to read
within an individualized reading program and discuss the ideas read
with the teacher in a conference. 1 2 3 4 5.

Items # 1, 2, and 3 attempt to find out which plan of grouping is
preferred by respondents --- heterogeneous versus homogeneous
groups, or a combination of both. Items # 4 and 5 provides respondents a
chance to voice preferences pertaining to group or individual work for
students in reading. A place could also be left on the questionnaire for
#6 entitled "other." Here respondents may indicate, perhaps, that both
approaches should be used in reading instruction.

Materials and Methods of Teaching Reading

There are numerous materials available to teach reading. A few
educators recommend that the basics be taught only. Perhaps, these
advocates would state that the basal reader and a related workbook
provide most of the experiences for students in reading instruction.
Toward the other end of the continuum, reading specialists may
emphasize a variety of activities be in the offing to help students become
better readers. Thus on a questionnaire, respondents may react to each
of the following materials:on a five point Likert scale:

1. reading teachers should use the basal reader and an
accompanying workbook only, in the teaching of reading. 1 2 3 4 5.

2. reading teachers should use the basal reader, workbook, and
related library books in reading instruction. 1 2 3 4 5.

3. reading teachers should use basal readers/workbooks,
computerized reading programs, and library books, in teaching students
to read.

4. reading teachers should emphasize all the materials of
instruction, as in number four above, plus students dramatizing, using
reader's theater, as well as making/using puppets involving subject
matter read.

5. students should choose what they wish to read, based on
personal interest, from a wide variety of reading materials in the
school/classroom library, public library, and the home setting.
1 2 3 4 5.

Methods of instruction can vary much from each other. There are
those who advocate a strictly reading teacher determination of methods
whereas others advocate a very openended curriculum for students in
learning to read. The following five categories may assist respondents to
differentiate on preferred methods of reading instruction:

1. the teacher should strictly decide upon which methods to use in
teaching reading. 1 2 3 4 5.
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2. students and the teacher should plan together what to
emphasize in the teaching of reading. 1 2 3 4 5.

3. students should largely work together in the teaching of reading
with the teacher supervising that which is being emphasized in the
cooperative learning activity. 1 2 3 4 5.

4. each student should choose what to read and then have a
conference with the reading teacher to notice improvement in reading
skills and comprehension over that of previous conferences.

5. the reading teacher should strongly attempt to raise student test
scores in reading on statewide tests. 1 2 3 4 5.

Additional Items for the Questionnaire

What also might be very important for respondents to consider on a
questionnaire which affects students, teachers, principals, parents, and
others in society?The following considerations in improving reading
instruction may also be considered for rating in a needs based
assessment:

1. time allotment for reading instruction as compared to other
curriculum areas.

2. means of appraising student achievement in reading.
3. student or teacher sequencing of learning experiences in

treading.
4. correlation of reading instruction with other curriculum areas.
5. use of evaluation results to improve the reading curriculum.

Each of the above named items may be divided into five areas for
respondents to react on a five point scale.

How should the returns of the questionnaires from respondents be
tabulated? Each subdivision of a category of five responses should be
averaged, also noting the highest and the lowest rating. If respondents
then to an item such as "The reading teacher should strictly attempt to
raise student test scores in reading on state tests," provide an average
rating of 4, the the range should also be given as provided by
respondents, from 2 to 5. It is good if respondents basically agree on
how salient "raising test scores is," however, people have different
philosophies and beliefs of how reading should be taught. Thus, there
will be an average score or mean, as well as a range from high to low.

How should the results from the questionnaire be used? Improving
reading instruction is a major goal of doing research in this area of the
curriculum. By studying the results from the survey, teachers and
administrators have a better idea of the needs of learners in curriculum
development. For example, "the teacher should teach phonics by using
a basal text in helping students learn sound/symbol relationships," the
ratings may show that heavy emphasis should be placed on teaching
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phonics systematically." Does this mean that phonics should receive the
major share of reading instruction time for primary grade students,
especially first graders? Reading teachers then need to notice carefully
which students do need more phonics instruction to unlock unknown
words in reading. Survey results do need to be used effectively from a
time demanding research questionnaire. Or if respondents indicated,
somewhat evenly, that there should be individual as well as cooperative
endeavors in reading, the teacher may study learners to notice which
style of learning is most beneficial for the student.

If the questionnaire pertains to both primary and intermediate
grade levels, the respondent may check in an appropriate box which of
the two levels is being emphasized by the responder to the
questionnaire. There should also be a place to indicate if the respondent
is a teacher, principal, parent, or other. The results from the survey may
be weighted if it is deemed that responses from teachers, for example,
are more important than the others. Thus a certain percentage may be
added to teachers' responses if weighting is emphasized.

Should the number of respondents be too low, a follow up letter
may be sent. Return postage should be included in questionnaires to be
returned with a stamped, self addressed envelope.

Careful proof reading of the questionnaire is vital and cannot be
over emphasized. Clear, accurate written communication is important!
Respondents should be assured that the completed questionnaire will be
kept confidential. Questionnaire spaces need to be left for open ended
responses by respondents. Much time and effort go into developing and
tabulating questionnaire results. In many school systems, the
questionnaire will be designed to use machine scoring. It is worthwhile
to do all things well!

6



References

Ediger, Marlow (2000), "A Teaching of Reading Book Club,'
Reading Improvement, 2 (4), 173-178.

Ediger, Marlow (2000), "The Principal and the Reading
Curriculum," The Progress of Education, 74 (9), 210-211. Published in
India.

Ediger, Marlow (1996), "Evaluation of Pupil Achievement,"
Education Magazine, nr. 118, 34-40. Published by the Qatar National
Commission for Education --The Middle East.

Mental Measurements Yearbook (1998). Highland Park, New
Jersey: The Yearbook.

Krathwohl, David (1993), Methods of Educational and Social
Science Research. New York: Longmans.

Reading Teac er, published by The international Reading
Association, Newark, Delaware.

Wiersma, William (1986), Research Methods in Education, Fourth
Edition. Boston: Allyn and Bacon, Inc.

7

a



U.S. Department of Education
Office of Educational Research and Improvement (OERI)

Wional Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

ERIC
TM032474

Title: 0.

e c(2/93 4 v-ri q /6/"Y7

Author(s):

Corporate Source:

17r, Ma ei^
Publication Date:

II. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below will be
affixed to all Level 1 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED BY

sq,
TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC)

Level 1

Check here for Level 1 release, permitting
reproduction and dissemination in microfiche or other

ERIC archival media (e.g., electronic) and paper
copy.

The sample sticker shown below will be
affixed to all Level 2A documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRANTED BY

2A

\e)

7.1
TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC)

Level 2A

n
Check here for Level 2A release, permitting

reproduction and dissemination In microfiche and in
electronic media for ERIC archival collection

subscribers only

The sample sticker shown below will be
affixed to all Level 2B documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE ONLY HAS BEEN GRANTED BY

2B

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2B

Check here for Level 2B release, permitting
reproduction and dissemination in microfiche only

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce Is granted, but no box Is checked, documents will be processed at Level 1.

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response to discrete inquiries.

Sign Signature:

Q111 4-)-here,-) Dr. Marlow EdigerOrganization/Addreplease Truman State University
Rt. 2 Box 38
Kirksville, MO 63501

Printed Nem osition/Ttle:

TAerdes-C r- 23
E-Mail Address: Date: z

(over)



III. DOCUMENT AVAILABILITY' INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of thedocument from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:
University of Maryland

E_ RIC Clearinghouse on Assessment and Evaluation
1129 Shriver Laboratory
College Park, MD 20742

Attn: Acquisitions

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
1100 West Street, 2nd Floor

Laurel, Maryland 20707-3598

EFF-088 (Rev. 9/97)

Telephone: 301-497-4080
Toll Free: 800-799-3742

FAX: 301-953-0263
e-mail: ericfac@ineLed.gov

WWW: http:llericfac.piccard.csc.com


